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the extra distance’, relative to what might be possible if 
they were working on their own. From this perspective, 
simulation-based education is a social endeavour, and 
one which is embedded in the cultural and physical 
surroundings of a simulation centre. As typical of most 
simulation centres, teachers can control a manikin-based 
simulation from a control room, as they help extend learners 
from their comfort zone into the supported learning zone.

Extending students beyond their comfort zone can be 
challenging for them, both psychologically and emotionally. 
If not supported they can experience intense negative 
emotions, such as shame and fear [5]. Therefore, in the 
safe physical environment of a simulation centre we 
should strive to support learners as they engage in such 
emotionally charged forms of experiential learning.

Artefacts, symbols and signs are one physical way of 
conveying a supportive learning environment in a simulation 
centre. For example, the reception area of a simulation 
centre can signal an important first impression to learners 
as they arrive in the centre. Rather than a stark, sterile 
waiting area, having an area that conveys a professionalized 
approach to learning and its commitment to support learners 
is important. Having some soft seating for learners to wait 
before they enter the centre, providing water fountains and 
signs that help to set an appropriate learning culture in the 
centre can all aid this. The use of signs through the centre 
can also reinforce the supportive message and positive 
learning-focused culture of the centre (Figure 12).

Conclusion
The physical spaces in simulation centres have more impact 
on the effective learning in such environments that one might 
first imagine. Rather than merely locations to site learning, 
well-designed and pedagogically informed physical spaces in 
simulation centres have potential to impactfully enhance the 
learning process. Moreover, the physical space, objects and 
symbols within the centre can be ‘carriers of meaning’ that 

interact with learners as they socially construct their world 
and promote a learner’s individual agency. In its design, the 
physical space of a simulation centre brings learners, teachers 
and facilitators together and should encourage interaction, 
exploration and reflection during the learning process.

As learners interact with teachers, providing space that 
promotes the social practice of learning is important in any 
simulation centre design. With increasing understanding 
of the underpinning learning theory, never has there been a 
better time to integrate such learning theory into the design 
of simulation centres.

Simulation centres can represent one of the most 
expensive outlays for any healthcare education and training 
facility. As a simulation community there is a need for us to 
have a greater understanding of how learning theory can 
and should be embodied into the design of a simulation 
centre. Further research into the design of simulation 
centres can provide more objective evidence of how learning 
theory can help inform the design decisions of developing 
simulation centres fit for purpose and the future.
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Figure 12: Lobby area of InterSim.
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